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INTRODUCTION

Social-emotional learning (SEL) provides a foundation for learning and supports K–12 students’ ability to 
achieve educational success. Studies have shown that SEL is linked to the development of critical skills 
such as homework completion and engagement that ultimately lead to improved academic outcomes 
(Farrington et al., 2021). In fact, students who participate in SEL programs have on average an 11-point gain 
in academic achievement (Durlak et al., 2011). In addition, SEL programming can have a positive impact 
long after students leave school, reducing emotional stress, behavior problems, and drug use up to 18 
years later (Taylor et al., 2017). 

The Collaborative for Academic, Social, and Emotional Learning (CASEL) defines SEL as the fostering of 
social and emotional competencies through explicit instruction and through student-centered learning 
approaches that help young people engage in the learning process and develop analytical, communication, 
and collaborative skills. As more schools across the nation adopt social-emotional programming, the 
CASEL framework has become a key resource for educators looking to implement or improve upon 
their SEL practices. Effective implementation of the CASEL framework relies on selecting an aligned SEL 
curriculum, providing adequate professional learning and training to teachers, and selecting a responsive 
measurement tool to assess key SEL outcomes and inform continuous program improvement. 

In this guide, you’ll discover different approaches to measuring the social-emotional behavior (SEB) skills 
of your students and criteria for selecting a screener so that you get valid, reliable data to guide SEL 
programming, interventions, and professional learning. You’ll also have the opportunity to examine an 
SEB screener closely to see how it aligns with the CASEL framework and can support the goals of your 
SEL initiatives.  

https://casel.org/
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THE THREE KEY COMPONENTS OF 
AN INTEGRATED SEL PROGRAM

Effective implementation of a system-wide SEL program requires a  three-pronged approach: professional 
learning, curriculum, and measurement.

1  Professional Learning

Critical to the success of any new initiative is ongoing, job-embedded professional learning for teachers 
and staff. SEL programs are no different. Educator teams need support to understand what SEL is and to 
implement evidence-based SEL practices and programs.

They also need training on how to validly administer SEB assessments, how to interpret the results of 
screening, and how to take action on the data. 

High-quality professional learning increases team buy-in and accelerates the effective system-wide 
implementation of SEL curriculum and screening tools. But most importantly, it will amplify the impact of 
your programs, ensuring that the benefits of integrated SEL programs are fully realized.  
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2  Curriculum

Social-emotional skills can be taught, and there are many SEL curricula and programs available to 
support the development of social-emotional competencies. Just like with math and reading, students 
need explicit social-emotional instruction using an evidence-based program. Various SEL programs 
take different approaches. Some focus on teaching core competencies such as Self-Awareness and 
Responsible Decision-Making and others focusing on the development of specific SEL skills such as 
setting and achieving goals and developing positive relationships.  

When selecting a curriculum or program, it’s important to identify your SEL goals so you can determine 
whether the curricula you’re evaluating have the content and supports to help you meet those goals. 
Context is also an important factor to consider. Curricula that take into account different cultural 
backgrounds, beliefs, and social settings when designing their lesson plans will be more effective with a 
broader range of students. 

While a SEL curriculum plays an important role in a school-wide SEL program, SEL should not be relegated 
to a specific time, class, or stand-alone lesson. Rather, incorporate SEL into the fabric of the school day, 
from a morning check-in on how students are feeling to pointing out a character’s social-emotional skills 
when reading a book. Integrating SEL into every part of students’ educational experience provides 
opportunities for students to practice and build their skills.

How Do Popular SEL Curricula 
Align to Social-Emotional 
Competencies?

On pages 19–25, you'll see how  
the Social, Academic, and 
Emotional Behavior Risk Screener 
(SAEBRS) measures skills that  
can be supported by several 
evidence-based SEL curricula.

Expert Guidance to Select  
a SEL Program

The CASEL Program Guides are the 
go-to source to learn more about the 
SEL programs you may be considering. 
Using criteria aligned to the CASEL 
framework, the Program Guides identify 
and rate well-designed, evidence-based 
SEL programs.

Explore the Guides

https://go.illuminateed.com/l/124881/2021-06-03/k61zt2
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3  Measurement

While curriculum is a key component of an effective SEL program, too often districts choose a SEL 
curriculum before identifying which SEL skills their students are strong in and which they may need 
instruction and practice to develop. Prior to selecting and implementing a SEL curriculum, educators 
should first select a social-emotional behavior screener and measure their students’ social-emotional 
skills. With these data, educators will have insight into where to focus instructional efforts in order to best 
address the specific needs of their students.  

Similar to how we monitor student academic progress to gauge the effectiveness of core curricular 
programs and teacher professional learning, social-emotional screeners provide insight into the 
effectiveness of school-wide SEL efforts. These data are essential for continuous program improvement 
and to focus critical resources toward supporting students in need (Soland et al, 2013).

Social-Emotional Screening: 
The Key to SEL Success 

SEL curricula and professional learning 
are a significant investment in time and 
money for a school or district. While 
both are essential to implementing 
an effective SEL program at the 
classroom, school, or district level, SEL 
measurement is the cornerstone that 
ensures that these resources are being 
maximized to benefit and improve 
student outcomes.

On-Demand Webinar

Learn how to use social-emotional 
behavior data to evaluate the 
effectiveness of your SEL programs 
and align resources to build on 
student strengths, support teachers,  
and address student needs effectively.

Watch Now

https://go.illuminateed.com/l/124881/2021-06-03/k61zt2
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MEASURING SOCIAL-EMOTIONAL 
LEARNING

Monitoring student’s SEL progress is critical in order to make data-informed decisions about instruction, 
supports, professional development, and resource allocation. Just as data drive school decisions about 
academic programming, SEL data can help schools to:

1. Select a SEL curriculum that matches their students’ specific and unique needs

2. Identify students in need of more intensive supports 

3. Monitor the progress of students and their response to curriculum and programming

Three Approaches to Measuring SEL

Measuring social-emotional learning outcomes can be a powerful tool for improving student outcomes. 
Your SEL data should guide your practice, for continuous curricular improvement and to identify which 
students are in need of additional supports. There are three approaches to SEL measurement, each of 
which has different implications for tool selection and usage.

 

1  Universal Screening
Universal screening will identify widespread needs that can be addressed in Tier I of your multi-
tiered system of support (MTSS) through adjustments in school-wide instruction and programming. 
Additionally, universal screening can be a quick (one minute or less) method to identify students who 
may need additional supports but who are not yet displaying problem behaviors. 

Targeted area
Universal screening typically looks at overall risk level and broad domains of skill sets. For example, 
a screener may indicate whether a student is “at risk” or “not at risk” for general SEB concerns. Other 
screeners may identify specific domains in which students are at risk such as “at risk for interpersonal 
skills” or “at risk for self-management skills.” This can help schools to identify students who are not 
responding to school-wide supports and may need more intensive intervention. 
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Level of practice
Given the efficient measure of most screening tools, universal screening occurs with all students 
in a school or district. This is typically coupled with a universal SEL curriculum so that schools can 
continuously monitor the progress of the school and effectiveness of the SEL curriculum. Oftentimes, 
schools will break down data to look at patterns such as a whole grade level or class that is not 
responding to the curriculum in order to make changes. 

 

2  Progress Monitoring
When schools select a new academic curriculum, they often look to their data to see if the program is 
having a positive impact on student outcomes. The same should be done for your SEL programming. 
Short, efficient measures are best for progress monitoring because data should be collected regularly.

Targeted area
Progress monitoring often occurs at a more targeted level. This requires tools or observation forms 
that consider the specific skills being taught in a curriculum. For example, to ensure that students are 
gaining interpersonal skills from a curriculum that focuses on developing social skills, a school would 
want to select an efficient tool to measure that specific targeted skill. 

Level of practice
Depending on the efficiency of the tool selected, this may occur on a universal level (quick measures) 
or a more individualized measure for students who have been identified with specific skill needs. 
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3  Individualized Problem Analysis
These measures are typically much longer and are time intensive for teachers or require specialized 
staff (e.g., psychologists) to administer and interpret. 

Targeted area
Individualized problem analysis typically looks at a more complete profile of an individual student 
or a small group of students. These measures look at students’ unique patterns of strengths and 
weaknesses. 

Level of practice
This is the most individualized level of practice and occurs with either individuals or small groups of 
students. This information may be used to create small groups to focus on specific SEL skills using 
the universal curriculum or using a more targeted curriculum designed to develop certain skill sets.

Whitepaper: Beyond Academic Screening

Take a deeper dive into SEB screening and progress monitoring.

Read the Whitepaper

https://go.illuminateed.com/l/124881/2021-06-03/k621g2
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SELECTING A SEL MEASUREMENT 
TOOL SCHOOL

Characteristics of SEL Measurement

Measuring Strengths vs Deficits
When selecting a measurement tool, schools must consider what the tool is measuring: problems, 
strengths, or a combination of both.

The field of social-emotional learning and mental health has shifted toward a dual factor model in which 
practitioners and educators are encouraged to look at both social emotional problems and social-
emotional competencies. This important distinction helps to identify students who may not meet clinical 
thresholds of problem severity but would benefit from targeted SEL curriculum. 

On the other hand, strength-based tools 
measure the SEL skills students have or 
don’t have such as “can wait for his or 
her turn,” “has a positive attitude,” and 
“gets along with others.” A strengths-
based approach offers more guidance 
into planning for SEL instruction, is 
aligned with the CASEL framework, 
and is helpful particularly for progress 
monitoring to ensure that students are 
gaining skills through SEL programming. 

Problem-based tools measure student 
behaviors such as outbursts, hitting 
others, withdrawing from friends, or 
negative mood. A problem-based 
approach is helpful in identifying 
students who are struggling significantly 
so educators can identify which students 
are most in need. These tools can also 
monitor progress of students receiving 
SEL programming to determine the 
skills they are learning through SEL 
instruction are translating into lower 
rates of problem behavior.
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SEL Skills vs SEL Domains
Typically, items on a tool will include behavioral items such as “can work independently” or “argues with 
others.” These are behavioral indicators of overall skills. See the visual representation of three items or 
behavioral indicators that may be combined to indicate a student’s overall competence in a SEL skill.

RELATIONSHIP SKILLS

Argues with others Cooperates with peers Is polite to others

Notably, in this example, “argues with others” would be a negative item and would be reverse scored. 

It is not recommended to place significant emphasis or value on individual items. A stronger indicator is 
an overall skill or domain. Every SEL tool has different scales and domains that it measures and gives data 
on. The most important thing to consider is how these may align with your available SEL curriculum. 

If your curriculum focuses on relationship skills and your SEL tool measures emotional skills, your school 
will struggle to see growth. Many tools have various domains and some are directly aligned with the 
CASEL framework. Further, many SEL curricula provide many areas of intervention. For example, Second 
Step includes units on relationship skills, self-management, and emotional awareness. 

It is important also to consider that the SEL tool you select looks at skills within the school context. 
Measuring behavioral indicators of SEL skills within the school setting is essential to ensuring that 
students have the necessary skills to apply SEL concepts in the classroom, ultimately improving academic 
performance. Self-Management skills look much different at home or on a sports team than they do in 
the classroom. The following graphic illustrates the importance of measuring the skills in each social 
emotional domain that will have the most impact on academic outcomes. 
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Examples

CASEL DOMAIN:
Responsible 

Decision-Making

CASEL DOMAIN:
Self-Management

ACADEMIC BEHAVIORS:
Completing Homework, 

Studying

ACADEMIC BEHAVIORS:
Organizing Materials, 

Being On Time

ACADEMIC
PERFORMANCE

ACADEMIC
PERFORMANCE

Considerations in Selecting a SEL Measurement Tool

In addition to the theoretical considerations that must be made when selecting a tool, several practical 
considerations should be taken into account to ensure that the tool both meets the needs of the school 
and is sustainable enough to embed into a school’s practice long term. Each area has questions educators 
should ask when evaluating the fit of a tool within their context. 

Usage
The first and most important thing to consider when selecting a tool is how you are going to use your data 
(see the previous section). Questions to ask:

• Will we be screening all students with this measure?

• How many students will we be measuring?

• Does the tool align with our social-emotional curriculum or are we using the tool to inform our selection 
of a curriculum?

For example, CASEL’s Self-Management domain may be indicated by a student’s organizational level or 
being on time, both of which are directly linked to academic success (Duckworth et al., 2005). In addition, 
the CASEL domain Responsible Decision-Making is reflected in student decisions about studying or 
completing homework which are also linked to strong educational performance (Zins et al., 2006).
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Cost
Some SEL tools are free while others require schools or districts to purchase a license or pay per student 
administration. It’s important to look into what your school/district can afford to sustain. Questions to ask:

• How many students will we use this measure for and do we need to pay per student?

• Will we need to buy reports each time we administer?

• What are the startup costs (license fees, training staff, materials, etc.)?

Administration
Some tools are completed by students with self-reported measures while others require teachers to 
complete the measures. It is important to consider training needs in order to accurately collect the data. 
Questions to ask:

• Will we need to train all teachers on how to use the tool or is it user friendly?

• Does the company I purchase from offer teacher training modules or in-person support?

Analysis
It is important to consider how you will use your data and if your school or district has the capacity to 
analyze the data yourself or if you need a platform to assist in creating reports. Some free measures 
require users to enter data manually and create their own reports whereas paid measures with online 
platforms will automatically generate reports by teacher, school, or district. Questions to ask:

• Does the tool have a platform that provides reports to help us interpret the data?

• Does the platform generate the reports by classroom, grade level, school, or district level that we need?

• Who will be responsible for generating the reports at our school/district?

• Do we have a system and processes in place to use the data to inform instruction and supports?
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SEL Measurement Tool Recommendation: SAEBRS 

Now that we’ve reviewed criteria to evaluate SEL measurements tools, let’s take a look at a specific 
tool and how it aligns with the CASEL SEL Framework. This exercise will further help you to select a 
measurement tool that supports your SEL goals. 

The Social, Academic, and Emotional Behavior Risk Screener (SAEBRS) from Illuminate Education is 
uniquely appropriate for use in schools because it provides a clear link between the five CASEL social-
emotional domains and the manifestations of these behaviors in the classroom. In this way, SAEBRS 
extends past knowledge-based SEL competence and measures student’s ability to apply these skills 
within the classroom context. 

Equally important are the ways in which SAEBRS aligns with a wide array of evidence-based SEL 
curricula so that it can also be used as a tool to measure the effectiveness of your chosen curriculum. 
This alignment helps school leaders understand which areas of focus to target in order to ensure the 
most needed social-emotional and academic behaviors skills are taught both in the classroom and at the 
individual student level. By implementing this universal screener, schools will be better able to answer 
the question of whether or not their curriculum is indeed meeting the needs of all students.  

SAEBRS is a brief, 19-item teacher-rating scale that identifies students grades K–12 who are at risk for 
academic, social, and/or emotional behaviors. SAEBRS can also universally screen by class, grade, or 
school to identify trends that may need class-wide attention. 
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SAEBRS was built to align with a dual-factor model of student social-emotional functioning, assessing both 
the positive skills that promote social-emotional and academic success (e.g., cooperation, preparedness), 
and the problem behaviors that might impede success (e.g., disruptive behavior, temper outbursts). 

SAEBRS’s primary purpose is to identify students who are at risk for social-emotional challenges. Schools 
can utilize this data to:

• Select appropriate SEL curricula to meet the specific needs of their students

• Group students based on specific skill deficits

• Ensure that students who would typically fly under the radar receive support they need  
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HOW DO SAEBRS'S DOMAINS ALIGN  
TO THE CASEL FRAMEWORK?

SAEBRS is broken down into three domains that are interrelated with the CASEL framework’s five core 
competencies. SAEBRS measures the student behavioral manifestations of these competencies.

SAEBRS's Social Behavior Domain
Students’ ability to understand social norms, empathize, and understand the perspectives of others.  

EXAMPLE BEHAVIORS MEASURED BY SAEBRS

CASEL Competency Behaviors Students Display 
That Demonstrate Strength 
in a Competency

Behaviors Students Display 
That Demonstrate a Lack of 
Development in a Competency

Social Awareness Polite and Socially Appropriate 
Responses Toward Others

Temper Outbursts

Relationship Skills Cooperation with Peers Arguing

Responsible  
Decision-Making

Cooperation with Peers Impulsiveness
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SAEBRS's Emotional Behavior Domain
Students’ ability to regulate internal states, adapt to change, and respond to stressful/challenging events. 
  

EXAMPLE BEHAVIORS MEASURED BY SAEBRS

CASEL Competency Behaviors Students Display 
That Demonstrate Strength 
in a Competency

Behaviors Students Display 
That Demonstrate a Lack of 
Development in a Competency

Self-Awareness Positive Attitude Worry or Withdrawal

Self-Management Adaptable to Change Difficulty Rebounding  
from Setback

SAEBRS's Academic Behavior Domain
Skills necessary for students to be prepared for, participate in, and benefit from academic instruction. 
 

EXAMPLE BEHAVIORS MEASURED BY SAEBRS

CASEL Competency Behaviors Students Display 
That Demonstrate Strength 
in a Competency

Behaviors Students Display 
That Demonstrate a Lack of 
Development in a Competency

Self-Management Preparedness for Instruction

Timely Completion of Work

Difficulty Working Independently

Disorganization of Materials
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HOW DO SAEBRS'S DOMAINS  
ALIGN TO SEL CURRICULA?

Importantly, the three SAEBRS domains can be linked to many evidence-based SEL curricula. By utilizing 
the three SAEBRS domains, schools can select appropriate SEL curricula and target areas that meet the 
unique needs of their students.

Skill Building in the SAEBRS Social Behavior Domain

To develop students’ skills in the SAEBRS Social Behavior Domain, look for SEL curriculum that focuses on 
relationship skills, friendship building, impulsiveness, or socially appropriate behavior. 

Sample SAEBRS Items to Measure Various Social Skills:

 Positive: “Cooperation with peers”    

 Positive: “Socially appropriate responses toward others”

 Negative: “Arguing”

 Negative: “Withdrawal”

 Negative: “Difficulty rebounding from setbacks”

 Negative: “Temper outbursts”

 Negative: “Disruptive behavior”
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Examples of CASEL-aligned and recommended curricula that may support instruction in this area include: 

SAEBRS Item(s) Curriculum Unit to Develop  
Social Behavior Skills

Sanford Harmony

"Socially appropriate responses toward others" Unit 1: Diversity and Inclusion

“Arguing”
“Cooperation with peers”    

Unit 3: Communication

“Difficulty rebounding from setbacks”
“Temper outbursts”

Unit 4: Problem Solving

“Cooperation with peers” Unit 5: Peer Relationship

Strong Kids

"Socially appropriate responses toward others" Lesson 4: Understanding Others’ Feelings

“Arguing”
“Temper outbursts” 

Lesson 4: Understanding Others’ Feelings

PATHS

“Cooperation with peers”  
“Withdrawal”

Units 5 & 7: Friendships and Getting Along 
with Others

“Socially appropriate responses toward others”  
“Withdrawal”

Units 6 & 10: Feelings in Relationship

Second Step

“Cooperation with peers”  Unit 2: Empathy

“Difficulty rebounding from setbacks”
“Temper outbursts”

Unit 4: Problem Solving

Positive Action

“Socially appropriate responses towards others”  
“Disruptive behavior”

Unit 4: Treating others the way you like to be 
treated
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Skill Building in the SAEBRS Emotional Behavior Domain

To develop students’ skills in the SAEBRS Emotional Behavior Domain, look for SEL curriculum that targets 
coping strategies, adaptability, or positive psychology topics like gratitude and hope. 

Sample SAEBRS Items to Measure Various Emotional Skills:

 Positive: “Positive attitude”    

 Negative: “Difficulty rebounding from setbacks”

 Negative: “Temper outbursts”

 Negative: “Arguing”

 Negative: “Impulsiveness”

 Negative: “Fearfulness” 

 Negative: “Worry”

 Negative: “Sadness”

 Negative: “Withdrawal”
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Examples of CASEL-aligned and recommended curricula that may support instruction in this area include: 

SAEBRS Item(s) Curriculum Unit to Develop  
Emotional Behavior Skills

Sanford Harmony

“Positive attitude”
“Polite and socially appropriate responses toward others”
“Cooperation with peers”

Unit 2: Empathy and Critical Thinking

Strong Kids

“Fearfulness”
“Worry”
“Sadness”
“Withdrawal”    

Lessons 2 & 3: Understanding 
Feelings

“Temper outbursts” Lesson 5: Dealing with Anger

“Impulsiveness”
“Difficulty rebounding from setbacks”

Lessons 6 & 7: Clear Thinking

“Worry” 
“Fearfulness”

Lesson 9: Letting Go of Stress

“Positive attitude” Lesson 10: Positive Living

PATHS

“Temper outbursts”
“Impulsiveness”

Unit 2: Self-Control, Self-Awareness, 
and Anger Management

“Positive attitude”
“Fearfulness”
“Worry”
“Sadness”
“Withdrawal”

Units 3 & 8: Emotional Awareness

“Impulsiveness” Unit 4: Using Our Thinking Skills
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SAEBRS Item(s) Curriculum Unit to Develop  
Emotional Behavior Skills

Second Step

“Polite and socially appropriate responses toward others”  Unit 2: Empathy

“Difficulty rebounding from setbacks”
“Adaptable to change”
“Temper outbursts”
“Impulsiveness”
“Fearfulness”
“Worry”
“Sadness”
“Withdrawal”

Unit 3: Emotion Management

Positive Action

“Positive attitude”
“Adaptable to change”

Unit 1: Self-Concept

“Adaptable to change”
“Positive attitude”
“Impulsiveness”

Unit 2: Positive Actions for Your 
Body and Mind

“Adaptable to change”
“Temper outbursts”
“Impulsiveness”

Unit 3: Managing Yourself 
Responsibly
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Skill Building in the SAEBRS Academic Behavior Domain

To develop students’ skills in the SAEBRS Academic Behavior Domain, look for SEL curriculum that focuses 
on organization, self-monitoring, and motivation. Students may also benefit from increased hands-on 
activities, opportunities to engage in service learning, or more opportunities to select areas of interest.

Sample SAEBRS Items to Measure Various Academic Skills:

 Positive: “Timely completion of academic work”

 Positive: “Organization of academic work”

 Positive: “Preparedness for instruction"

 Positive: “Production of acceptable work”

 Positive: “Academic engagement”

 Positive: “Interest in academic topics"

 Negative: “Withdrawal”

 Negative: “Difficulty working independently”

 Negative: “Distractedness”

 Negative: “Disruptive behavior”



24

IMPROVING SEL  WITH SOCIAL-EMOTIONAL ASSESSMENT

Examples of CASEL-aligned and recommended curricula that may support instruction in this area include:

SAEBRS Item(s) Curriculum Unit to Develop  
Academic Behavior Skills

Strong Kids

“Organization of academic work” Lesson 11: Creating Strong and 
Smart Goals

PATHS

"Academic engagement” Unit 9: Feelings about School and 
Learning

“Impulsiveness”
“Disruptive behavior”

Optional Lessons: Common 
Classroom Problems

Second Step

“Organization of academic work” Unit 1: Skills for Learning

Positive Action

“Academic engagement”
“Interest in academic topics”

Unit 2: Positive Actions for Your 
Body and Mind

“Timely completion of academic work”
“Preparedness for instruction”
“Production of acceptable work”

Unit 6: Improving Yourself 
Continually

Homework, Organization, and Planning Skills (HOPS)

“Organization of academic materials”
“Preparedness for instruction”

Skill 1: Organized Materials

“Production of acceptable work”
“Timely completion of academic work”

Skill 2: Homework Management 

“Preparedness for instruction”
“Timely completion of academic work”

Skill 3: Time Management and 
Planning 
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SAEBRS AND PROFESSIONAL 
LEARNING

SAEBRS is easy and quick to administer, but as with all assessments, time should be spent introducing 
teachers to the tool, discussing the purpose of social-emotional behavior screening, and making a plan for 
how to use the resulting data to match learner needs to social-emotional supports. Illuminate Education 
provides personalized professional learning options to help educators turn SEB screening data into action. 

With the customizable FastBridge training modules, educators will learn how to administer, interpret, 
and use SAEBRS effectively and efficiently in your MTSS. All modules are facilitated by an experienced 
Illuminate Instructor and can be delivered onsite or virtually to groups of up to 30 participants per session.
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CONCLUSION

Decades of research have confirmed that social-emotional skills can be taught and that SEL leads to 
positive outcomes such as improved academic performance, positive school climates, and reduced 
anxiety and stress for teachers and students. While an evidence-based social-emotional curriculum and 
professional learning for educators are necessary components of an integrated SEL program, valid, 
reliable data are what ensure success. 

Ongoing assessment of students’ social-emotional competencies provides educators with data-based 
insights to inform the selection of a SEL curriculum that will target the competencies students need 
help developing and to evaluate the effectiveness of that curriculum once it is implemented. Used 
within a MTSS, SEB assessment data, like those provided by SAEBRS, help educators understand the 
whole child and provide high-quality academic and SEL instruction and interventions that are tailored 
to students’ needs.

Only Illuminate's FastBridge assessment solution includes universal screening and 
progress monitoring tools for both academic skills and SEB functioning. Learn more about 
FastBridge assessments or see a demo. Contact Illuminate Education today.

See how Clarksville-Montgomery County  
School System (TN) is using both SEB and  
Academic Screening to get the whole story. 

Watch the Video

https://go.illuminateed.com/l/124881/2021-05-07/jwn878
https://youtu.be/C8HElzAIk38
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the Journal of School Psychology, and his research interests include universal 
screening for behavioral and mental health, teacher stress and student test 
anxiety, and training educators in population-based mental health services. 
He received the 2018 Lightner Witmer Award for early career scholarship 

from Division 16 of the American Psychological Association. He is one of the authors of the Social, 
Academic, and Emotional Behavior Risk Screener (SAEBRS) assessment suite and is an author and 
behavior team member with FastBridge.
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