
UNIVERSAL 
SCREENING 
TOOLKIT

Analyzing and acting on screening data 
to support Tier 1 needs and identify 
students for additional supports



Introduction

The foundation for successful learning is the high-quality, core instruction that students receive in the classroom, no matter the teaching 
modality. Yet even with excellent instruction, curriculum, and professional development, some students continue to struggle. Many 
teachers find themselves exhausting possible instructional strategies, only to find that some of their students continue to encounter 
barriers to success. How can this be? 

In these cases, it’s possible that a student is missing an academic or social-emotional behavior (SEB) skill that underpins the learning 
target. Without filling that skill gap, students will continue to struggle and learning gaps may actually widen over time. High-quality 
universal screening assessments with diagnostic reporting pinpoint specific skill gaps that are inhibiting students’ ability to master 
grade-level standards, enabling educators to address root causes and clear learning barriers that might otherwise go undetected. 

Moreover, universal screening provides a powerful data set for understanding and addressing universal needs and examining Tier 1 
practices through an equity lens. By analyzing screening data, educators can continually improve core instruction to better meet the 
needs of all students.

The goal of this toolkit is to help educators better understand and use screening data to support the needs of all learners. Please keep 
in mind that these tools are intended simply as a starting place and reference; we invite you to adapt them as needed to best suit the 
unique needs of your team.

If you have further questions or would like to discuss your own universal screening practice or needs, please don’t hesitate to reach 
out to our team.
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SECTION 1 : 
UNDERSTANDING 
UNIVERSAL SCREENING

Before you start using universal screening data, it’s important to establish a general understanding of screening processes, purposes, 
and appropriate assessments. Doing so helps avoid unintentionally using a mismatched assessment for screening and ensures that 
your team has quality data on which to base your decisions. Use this section to deepen your team’s knowledge of universal screening 
and related diagnostic assessment processes.

Document Description Additional Support

What is Universal Screening? This article gives an overview of the process
and purposes of universal screening and unpacks 
how screening is supported by diagnostic 
assessment.  

[eBook] Universal Screening 101

All About Universal 
Screening Assessments

Not all assessments can be used for screening. 
Learn three characteristics of high-quality screening 
assessments.

[eBook] Universal Screening 101

Comprehensive, Balanced 
Assessment Systems: The 
What and the Why

Deepen your understanding of universal screening 
by learning how those measures fit into a holistic, 
comprehensive, balanced assessment system. 
Ensure that the right tools are being used for the 
right purposes in your own school or district.

[eBook] A Complete Guide to 
Comprehensive Assessment 
Systems
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Now that you have a deeper understanding of universal screening purposes and assessments, learn how to analyze and take action on 
your screening data. This section provides sample data analysis questions, meeting outlines, and more.

Document Description Additional Support

Universal Data Analysis 
Teams (DATs)

Start by creating a team to analyze your 
universal screening data. This article provides 
recommendations for forming your team, meeting 
frequency, meeting agendas, and more.

[Toolkit] MTSS Toolkit

Using Universal Screening 
& Diagnostic Data: Sample 
Questions and Action Steps

This article provides sample questions to ask while 
analyzing your screening data, as well as possible 
next steps to take in a variety of scenarios.

[Webinar on Demand] Universal 
Screening 101: Pinpointing 
Students’ Academic and SEB Needs

Action Planning Template Use this template to clarify your Tier 1 goals, align on 
specific action steps, determine your metrics, and set 
your team up for success.

[eBook] Using Dashboards to Lead 
Your District with Data

Group Identification & 
Intervention Plan Form

Use this sample template to help identify students 
in need of additional support and to group 
students with a common need for targeted Tier 2 
interventions.

[Article] MTSS Tiers and MTSS  
Interventions 101

Tier 2 Student 
Intervention Plan

Use this sample template to document students’ 
needs, goals, and details for Tier 2 targeted,  
group interventions.

[eBook] MTSS Interventions: 
Increasing Effectiveness at Tier 1, 
Tier 2, and Tier 3

Tier 3 Student 
Intervention Plan

Use this sample template to document student 
needs’, goals, and details for Tier 3 intensive, 
individualized interventions.

[Article] MTSS Tiers and MTSS  
Interventions 101

SECTION 2: 
USING UNIVERSAL 
SCREENING DATA
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Document Description

Analyzing Data for Different 
Groups of Students

It takes practices to disaggregate data for different groups of students and look for 
patterns and trends. Use this article as a worksheet and question guide to help your team 
identify patterns in assessment data (as well as attendance and behavior data) for various 
groups of students.

Assessment Tools & 
Comprehensive Assessment 
System Toolkit

This page provides webinars, inventory templates, infographics, and other resources to help 
your team fine-tune your assessment system to meet your unique needs, and equip your 
team to make data-driven and equitable decisions for each student.

MTSS Resource Page This resource page provides infographics, webinars, articles, and other resources to help 
kickstart or enhance your own data-driven MTSS.

Remote Universal Screening 
with FastBridge

Are you considering screening your students remotely? Watch this webinar on demand to 
unpack the pros and cons of remote screening, as well as logistics, tips, and strategies for 
overcoming common barriers if you do choose to screen.

The Power of Assessing Both 
Standards and Skills

Illuminate provides universal screening assessments across math, reading, and social-
emotional behavior. See how our tools help educators monitor for both standards and skills 
so they can get the full picture of students’ learning.

SECTION 3: 
ADDITIONAL RESOURCES
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SECTION 1 : 
UNDERSTANDING 
UNIVERSAL SCREENING
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WHAT IS UNIVERSAL 
SCREENING?

Universal screening is the process of analyzing academic and SEB data about all students in a class, grade, school, or district. Data are 
gathered at the beginning of the year and then typically one or two additional times (e.g., fall, winter, and spring) using a valid, reliable, 
and standardized screening assessment. 

Universal screening in schools is similar to taking a child to the doctor for regular well-child visits. Physicians know the typical growth
that infants and children should be making as they grow. Well-child visits give parents and care providers an opportunity to identify and 
address any differences between a child’s expected and actual growth in terms of height, weight, and other health variables.

In the same way, teachers can use screening data to compare a student’s academic and SEB data with expectations for learning. 
Educators need a quick, accurate, and reliable way of knowing if their instruction is meeting the needs of all students within their 
classrooms. Just as blood pressure or body temperature checks are brief, easy, reliable indicators of overall health, academic and SEB 
screenings indicate the overall “health” of a school, class, or individual student. 
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PURPOSES OF
UNIVERSAL SCREENING

Universal screening accomplishes two important tasks for educators:

1. Evaluating the effectiveness of Tier 1 universal instruction

2. Determining which students might need additional instruction (i.e., intervention); and, at what level intervention is needed 
(i.e., Tier 2/targeted or Tier 3/intensive)

Evaluating Effectiveness of Universal Instruction 
First, screening data can be used to measure the effects of Tier 1 universal instructional programs. 

The universal tier, also referred to as Tier 1 or core instruction, is the high-quality classroom instruction that all students receive. 
The universal tier includes all resources that are available to all students, such as assessment, curriculum, and instructional 
strategies for both academics and SEB. The goal is for universal instruction to be effective for the vast majority of students, 
without additional Tier 2 or Tier 3 intervention supports.

There is no single combination of Tier 1 practices that will be effective for all students in every school. Effective Tier 1 instructional 
strategies and curricular materials are dependent on the unique background knowledge and needs of a student population. 
Tier 1 practices will need to change as the needs of students change. The goal of examining universal tier effectiveness is to 
understand where those needs exist so that resources can be aligned where they are needed most and stand to have the 
greatest impact for the largest number of students. 

The universal tier is usually considered “effective” when at least 80% of students are succeeding and on track while having 
only received core instruction (with no additional intervention supports). Districts use this 80% rule because they typically 
only have the resources (i.e., staff, programming, time, and dollars) to provide Tier 2 and Tier 3 interventions to approximately 
20% of students. When a district attempts to provide interventions for more students than it truly has the capacity to support, 
the interventions become overloaded and ineffective. For this reason, if data show that more than 20% of students require 
interventions in academics or SEB, districts should address those widespread needs at the universal tier—not through Tier 2 and 
Tier 3 interventions. 

UNIVERSAL SCREENING TOOLKIT 8

© 2021 Illuminate Education, Inc. All rights reserved.



Universal screening also helps educators understand which areas of the universal tier need the most support (Jenkins, Hudson, 
& Johnson, 2007)—this is true for SEB, just as it is with academics. For example, a universal assessment may show that a high 
number of students within a school are experiencing elevated levels of anxiety. Educators can use this information in a proactive, 
prevention-oriented way to start a Tier 1 intervention around teaching all students techniques for effectively managing stress.

By focusing resources around practices and professional learning that improve Tier 1, districts are able to address the needs 
of all students without overloading their intervention program, while providing students with the greatest level of need with the 
most intensive supports. This approach is shown to lead to greater, school-wide growth than working to implement interventions 
with more students than a district truly has the capacity to serve.
 

Identify Students Who Need Additional Support 
Second, screening is also used to identify those students who might benefit from additional support. Just as with a child who 
does not “pass” a vision or hearing screening, teams use screening data and other information sources to identify students who 
are indicated as “at risk” for poor achievement or progress in the assessed content area.

Screeners usually report three levels of risk:

High Risk
Students with scores at high risk are very unlikely to reach the year-end learning goals. Research suggests that students 
whose scores indicate high risk require intensive intervention in order to meet learning goals. 

Some Risk
Some students’ screening scores will indicate below level performance that is closer to the grade-level goal. Students with 
scores in this range are likely to benefit from less intensive targeted instruction. 

Low Risk
Students whose scores show that they are on a path to meet the grade level learning goals are considered to be at low 
risk of learning problems. These are students who have demonstrated success with the Tier 1 core curriculum and should 
continue with the same instruction. 

There is no such thing as “no-risk,” as it is impossible to predict with 100% accuracy if a student will meet all learning targets and 
always be successful in school. 
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DIAGNOSTIC ASSESSMENT

UNIVERSAL SCREENING
IS KEY TO MTSS 

Diagnostic assessment is the process of using multiple measures and reports to identify student strengths and needs in specific skill 
areas, so teachers can provide instruction to address learning needs. Diagnostic data directly guide academic, curricular, and instructional 
decisions because there is a better understanding of what a student knows or doesn’t know in relation to specific learning goals. 

Diagnostic assessments are administered to students, grade levels, or groups who are flagged by universal screening (particularly 
for those who indicate an intense need) to pinpoint the specific area of academic or SEB need. For example, if the universal screener 
indicates a student’s struggles in math, diagnostic assessment might then pinpoint calculation or application as the specific skill within 
that respective area of math. 

Diagnostics, in conjunction with other whole child data, help ensure that interventions are tightly aligned to the need. Diagnostic 
reporting is sometimes included as a part of a high-quality universal screening assessment (such as FastBridge). If not, diagnostic 
assessments take place administered immediately after the universal screener.

A multi-tiered system of support or MTSS is a framework with a tiered infrastructure that uses data to help match academic and SEB 
assessment and instructional resources to each and every student’s needs. 

Using data to monitor the effectiveness of universal instruction and identify students who need additional support (and the intensity of the 
student’s needs) are both essential components of an effective MTSS. Universal screening is the process that fuels both. 
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UNIVERSAL SCREENING IS KEY TO
COMPREHENSIVE ASSESSMENT SYSTEMS 

In addition to being essential to MTSS, universal screening assessments are also key components of a comprehensive, balanced 
assessment system. This can be defined as a cohesive set of high-quality assessment practices and tools that promotes an informed, 
intentional selection of assessments for the right purpose and supplies all stakeholders with the right information to inform next steps. 
Such assessment systems provide the right data at the right time to inform instruction, intervention, and resources.

ACADEMIC SOCIAL-EMOTIONAL 
BEHAVIOR

Just-in-Time/
Short Cycle 
(Formative)
Ongoing

Universal 
Screening
2-3x/year

Diagnostic
2-3x/year

Progress 
Monitoring
Weekly

Interim
2-3x/year

Summative
End of year, end 
of term, end of 
course

Illuminate is the only assessment solution to provide universal screening assessments across reading, math, and SEB, along with instant 
diagnostic reporting for academic needs with group and individual intervention recommendations. Reach out to schedule a demo.
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ALL ABOUT UNIVERSAL 
SCREENING ASSESSMENTS

Educators and school administrators are faced with the important decision of selecting which universal screening measure to use for 
their students. This article introduces the basics of academic and SEB screeners and overviews the three critical characteristics of any 
screening assessment. 

Researchers have reviewed a number of different types of screening measures, including Computer Adaptive Tests (CAT), Curriculum-Based 
Measures (CBM) and rating scales (Glover & Albers, 2007; Kettler & Elliott, 2010; Salinger, 2016). 

Commonly, CAT assessments are used for screening to identify each student’s current instructional level and learning needs in math and 
reading. When taking a CAT, each student starts with items at his or her grade level, but then the items adapt based on answers to prior 
questions. In this way, the assessment identifies each student’s current skill level. This means that students could be administered items 
at, above, or even below their grade level depending on each individual item response. For example, if a fourth grade student starts 
with fourth grade questions and gets the first ones correct, the CAT will present increasingly harder items to determine what above-
grade-level skills the student has. This means the student will likely get items with content that has not yet been taught or learned to 
demonstrate if the student has advanced skills. 

Universal screeners can also be individually administered by a teacher. In this format, the teacher (or other staff) marks student responses 
electronically or via pencil-and-paper as the student completes the brief assessment. 

ACADEMIC SCREENERS
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Research consistently shows that increasing students’ social and emotional competence has a positive impact on their ability to succeed 
(Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011). Students with strong social and emotional competence have fewer behavior 
infractions in the classroom and are better able to manage stress and depression (Jones, Greenberg, & Crowley, 2015). 

Universal screening can be used to detect a wide range of problem behaviors of varying intensity, including those related to both 
externalizing and internalizing concerns. Screening tools can also identify SEB concerns early on, before they become too severe and 
when they are more responsive to intervention. In the case of the student with high anxiety levels, a universal screener would identify 
his needs early on, and educators could use this insight to create an intervention plan that helps him manage his anxiety before he 
resorts to aggression or falls into depression. Schools are increasingly turning towards the universal screening approach to proactively 
address students’ SEB needs, which in the long term is a much more effective use of valuable time and resources. As the saying goes, 
“An ounce of prevention is worth a pound of cure.” 

SEB screening data can be collected by a variety of people. For instance, a parent can rate the SEB functioning of their own child. A 
teacher can rate all of the students in their class. Finally, a student can rate their own personal SEB functioning. The most appropriate 
choice will vary depending on the age range and SEB variables of interest. For example, research suggests that when a school is 
interested in adolescent internalizing concerns, students might be best suited to rate themselves (Smith, 2007). In contrast, child 
externalizing concerns are best measured by teachers or parents.

SEB SCREENERS
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When selecting an assessment tool for use in academic and SEB universal screening, educators should be careful to select a research-
based tool that is:

• standardized, reliable, and valid 

• usable and feasible

• appropriate for use in school settings (Christ et al., 2009; Glover & Albers, 2007).
 

Key Characteristics 

1. Technical adequacy 
 The assessment should be standardized, reliable, and valid. 

Standardized 
Screeners need to be standardized assessments, which use the exact same instructions, procedures, and scoring every time it is 
given. Standardization is important because it allows scores to be compared between students and over time. If non-standardized 
assessments are used for screening, it is impossible to know if the results were due to differences in testing conditions. 

Reliable 
All useful assessments need to be reliable. Reliability refers to a measure’s accuracy in producing scores over multiple testing 
occasions. Test reliability makes it possible for teachers to trust scores obtained over time. 

Valid 
Finally, universal screening measures need to be valid for the intended purpose. Test validity is the extent to which an 
assessment measures what it claims to assess. For example, how well does a reading assessment measure reading skills? 
Only valid assessments will provide accurate information about student learning outcomes.

SELECTING THE RIGHT 
ASSESSMENT TOOLS
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Illuminate Education’s FastBridge assessment suite is the only solution to provide universal screening assessments across reading, 
math, and SEB, along with instant diagnostic reporting for academic needs with group and individual intervention recommendations. 
Reach out to schedule a demo.

 2. Usability and feasibility 
 Beyond being technically adequate, screeners should also be sufficiently usable and feasible. 

• Usable screeners provide educators with immediate access to data (e.g., via online scoring systems) and reporting is easy to 
understand without time-intensive or costly training. 

• Feasible screeners can be completed, analyzed, interpreted, and used with available time, resources, and personnel. 

3. Contextual appropriateness 
In addition to being technically adequate, feasible, and usable, the screener must also be suitable for use in all school settings, 
and it must fit within a school’s unique educational context. More specifically, the tool should: 

• Predict academic and SEB constructs that are of interest to the school
• Be suitable for use with the ages/grades to be assessed
• Be translated to the languages spoken within the district

Schools should also determine whether the screening tool is aligned with their particular service delivery model. For instance, if the 
school wants a screener that will support categorizing students by different levels of needed support (Tier 2 vs. Tier 3), the tool should 
be capable of differentiating students by level of concern (e.g., moderate or high risk).
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COMPREHENSIVE, BALANCED ASSESSMENT SYSTEMS:
THE WHAT AND THE WHY

There can be a lot of confusion around the different types and purposes of assessment as well as how each assessment supports 
teaching and learning. When educators feel uncertainty around those concepts, it makes using assessment data frustrating and 
overwhelming—and can lead to misguided decisions and bloated or incomplete assessment systems. 

For this reason, before teams can meaningfully start using their assessment data, they should first ensure that they understand the 
purposes and uses of each assessment in a comprehensive assessment system. For help examining your own system, use our Accelerate 
Learning with Assessment Toolkit.
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A comprehensive and balanced assessment system is a cohesive set of high-quality assessment practices and tools that promotes an 
informed, intentional selection of assessments for the right purpose and supplies all stakeholders with the right information to inform 
next steps.

WHAT IS A COMPREHENSIVE,
BALANCED ASSESSMENT SYSTEM?

A system is comprehensive when it integrates a complete set of assessment types to appropriately and effectively support teaching 
and learning. 

A system is balanced when those tools are ensconced in high-quality practices that support knowledgeable use of each assessment 
for the right purpose at the right time, both in isolation and as a holistic system. 

In other words, comprehensive is the what, and balanced is the how.
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ASSESSMENT TYPES & PURPOSES

ACADEMIC SOCIAL-EMOTIONAL 
BEHAVIOR

Just-in-Time/
Short Cycle 
(Formative)
Ongoing

Universal 
Screening
2-3x/year

Diagnostic
2-3x/year

Progress 
Monitoring
Weekly

Interim
2-3x/year

Summative
End of year, end 
of term, end of 
course
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Universal Screening Assessment
Universal screening is the process of analyzing academic and social-emotional behavior (SEB) data about all students in a 
class, grade, school, or district. Screening helps identify which students are at risk on various skills and reveals needs within the 
universal tier. Educators should use universal screening data as a check on where students are, to monitor whether students are 
growing at needed rates, and to identify opportunities for Tier 1 improvements. 

What questions does universal screening answer?
• Are our universal efforts effective?

• If not, where and how can we improve them?

• Which students are at risk? 

• Which students may need an academic or SEB intervention?

• Which students might need further diagnostic assessments?

How does universal screening accelerate learning?
• Shows where students are starting the year in relation to grade-level standards to inform early intervention and data-based 

decisions for students who exceed or have skill deficits

• Measures growth in the winter to identify students and grade levels that need additional improvement before the end of the 
school year—educators should avoid waiting until the end of the year to measure student growth 

• Equips educators to accelerate learning equitably; teacher referral and parent referrals alone are typically not equitable tools 
and do not facilitate preventative early intervention or proactive enrollment in gifted programming

• Provides visibility into whether growth is happening for all students

?

ASSESSMENT TYPES & PURPOSES
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Diagnostic Assessment 
Diagnostic assessment is the process of using multiple measures and reports to identify student strengths and needs in specific 
skill areas, so teachers can provide instruction to address learning needs. Diagnostic assessment tools directly guide academic, 
curricular, and instructional decisions because there is a better understanding of what a student knows or doesn’t know in 
relation to specific learning goals.

What questions does the diagnostic assessment process answer?
• What is the specific area of need for each student who is at risk?

How does diagnostic assessment accelerated learning?
• Allows for intervention and instruction to be targeted to specific skill needs

• Ensures intensification and intervention are tightly aligned to students’ needs, so educators do not lose time to implementing 
ineffective, unfocused, or mismatched supports

?

ASSESSMENT TYPES & PURPOSES
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Just-in-Time Assessment
Formative assessment is a process used by teachers and students during instruction that is supported by just-in-time assessments. 
It’s a mechanism to continually and routinely (often on a daily basis) monitor student learning, and identify where students 
struggle and where misconceptions exist, so that teachers can take the right next step to help move learning forward. A report by  
The Aspen Institute describes it as a process for “providing feedback and reveals needed adjustments for ongoing teaching and 
learning in order to increase students’ achievement of intended instructional outcomes.” 

What questions does just-in-time assessment answer?
• What should happen next in terms of instruction?

• Are students mastering this standard?

• How can I group students to differentiate instruction according to their needs?

• Should I reteach before moving on?

• Should I form small groups for intervention?

How does just-in-time assessment accelerate learning?
• Maximizes instructional minutes with frequent checks on standards mastery to move forward as soon as students are ready, but 

not before

• Informs daily decisions around reteaching, intervention, and learning progression without waiting  
for medium-stakes assessments

• Addresses misconceptions in the moment to prevent students from falling further behind

ASSESSMENT TYPES & PURPOSES

?
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Progress Monitoring Assessment
Progress monitoring is a standardized process of evaluating progress toward a performance target, based on rates of improvement 
from frequent (usually weekly or biweekly) assessment of a specific skill. Progress monitoring assessments are very sensitive 
to growth and are aligned to the skill or need that is identified during diagnosis and targeted by an intervention. They help 
measure whether an intervention is working and if it’s working fast enough. The goal of high-quality progress monitoring tools is 
to prevent students from receiving ineffective interventions for prolonged or indefinite periods of time, and to efficiently remove 
students from interventions when they are no longer needed.

What questions does progress monitoring answer?
• Is a student’s intervention working?

• Is it working fast enough?

How does progress monitoring accelerate learning?
• Alerts educators of ineffective interventions so they can correct immediately before unnecessary time is wasted

• Helps educators move students out of successful intervention as soon as they are ready, returning the student to core 
instruction and freeing up an in intervention “seat” for another student 

ASSESSMENT TYPES & PURPOSES

?
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Interim Assessment
Interim assessments measure students’ standards proficiency and are typically administered periodically or seasonally (e.g., fall, 
winter, spring). These assessments are aligned to a pacing calendar and the district’s scope and sequence (or the progressive 
order in which students encounter the content that they’re expected to master by the end of a course, study, or curriculum). 
Interim assessments are often used to predict the students’ end-of-year proficiency. Interim data can be aggregated and used 
to analyze class, school, and district trends in learning.

What questions do interim assessments answer?
• Are students mastering state standards?

• How do these results compare to past data?

• Are there teachers who are exceeding or struggling in terms of efficacy?

• Are there specific student groups exceeding or struggling?

How does interim assessment accelerate learning?
• Provides central, aggregated data tracking around trends, groups of students, and equitable practices

• Guides systemic adjustments throughout the year, while there is still an opportunity to impact results and experiences

?

ASSESSMENT TYPES & PURPOSES
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Summative Assessment
Summative assessment is the process of evaluating or certifying learning at the end of a specific period of instruction. Summative 
assessments are often used for grading students and can be used to measure growth or change in student learning. They’re 
typically administered at the end of the year, end of course, or end of term. Examples include high-stakes state standardized 
assessments, SAT, and ACT.

What questions do summative assessments answer?
• Did students master the content (knowledge and skills)?

• Are we meeting district targets and goals?

• Are there specific student groups exceeding or struggling?

How does summative assessment accelerate learning?
• Provides central, aggregated data tracking around trends, groups of students, and equitable practices

Illuminate Education provides each of the assessment tools needed for a comprehensive assessment system, equipping districts 
to equitably accelerate learning. Reach out to our team to learn more.

ASSESSMENT TYPES & PURPOSES

?
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SECTION 2: 
USING UNIVERSAL SCREENING DATA
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A Universal DAT is a team that meets periodically throughout the year to analyze screening data for Tier 1 needs and to identify 
individual students in need of additional supports. This article provides recommendations for this team’s structure, meeting frequencies, 
meeting agendas, and more.

UNIVERSAL DATA 
ANALYSIS TEAMS (DATS)

Purpose: Monitor Tier 1 instructional effectiveness and identify students for Tier 2 or Tier 3 interventions

Members: Principal, interventionists, school psychologist/counselors, data analysts/instructional coaches, teachers

Meets: 3 times per year

Data Reviewed: Universal screening (as well as attendance, behavior incident, and other whole child data to support diagnostic 
assessment processes)

• Data are loaded into data management system

• Principals, interventionists, school psychologists meet to analyze data and prepare agenda

TEAM STRUCTURE

PREPARATION BEFORE EACH MEETING
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I. Tier 1 Data Analysis
a. Principal reviews grade-level data; teachers review class-level data. Both groups analyze for all students and then again 

for different groupings of students

• Identify grades, classes, or groups of students with a Tier 1 need (more than 80% of students are at risk, average score is 

below benchmark)

II. Tier 1 Goal Setting and Planning
a. Set specific, measurable, attainable, realistic, time-bound goals to achieve by next review

b. Brainstorm, evaluate, and select instructional strategies to help achieve goals

c. Outline logistics for strategy implementation

III. Identify Students for Tier 2 and Tier 3 Interventions
a. Identify groups of students with less intensive, common needs and create a group plan or individual student plans (Tier 2)

b. Identify individual students with intensive needs and create individual plan (Tier 3)

• Identify students for which additional assessment is needed to appropriately align student need and schedule testing

c. Refer students to Intervention DAT to monitor

IV. Confirm Day/Time for Next Review

AGENDA FOR MEETING
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• Complete action items and implement instructional strategy

• Monitor fidelity of Tier 1 intervention and provide feedback

• Adjust or fine-tune strategy

FOLLOW-UP STEPS (BETWEEN MEETINGS)

Adapted from: Kovaleski, J. F., & Pederson, J. (2008). Best practices in data analysis teaming. In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp.115-130). 

Bethesda, MD: National Association of School Psychologists
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New Screening Data
(Fall, Winter, Spring)

Are 80% of students 
responding to core 
instruction?

Identify the specific 
skills for which 
more than 20% of 
students are at risk

Identify individual 
students who are 
at risk

Analyze diagnostic 
data to identify the 
area(s) of need

Create and implement your plan for intensifying instruction:
• Increasing duration?
• Increase frequency?
• Decrease group size?
• Encourage engagement?

Develop intervention plans and implement  
with fidelity:
• Select intensity (Tier 2 targeted/group  

or Tier 3 intensive/individualized).
• Select a research-based intervention 

designed to target the specific need.
• Select a measurable goal and progress 

monitoring tool targeted to the specific need.

No

Yes

Universal screening and diagnostic assessment provide powerful data that can be used to understand and address the needs of all 
students, identify students for intensified supports, and track whether all students are growing equitably. Use this article to help your 
team get started.

USING UNIVERSAL SCREENING 
AND DIAGNOSTIC DATA

The flowchart below provides a high-level overview of using screening and diagnostic data.

OVERVIEW
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Here are key questions to ask about your screening and diagnostic data at different points throughout the year. The table provides an 
overview, followed by in-depth explanations.

WHAT QUESTIONS TO ASK, AND WHEN

     Fall   Winter   Spring

Are at least 80% of students meeting low-risk targets? ✓ ✓ ✓

On which specific academic and/or SEB skills are more 
than 20% of students at risk? ✓ ✓ ✓

Do we see different results for different groups of students 
(e.g., by ethnicity, gender, socio-economic status, teaching 
modality, device and internet access)?

✓ ✓ ✓

Which individual students are at risk? What level of risk 
and for which skills? ✓ ✓ ✓

Are at least 95% of students who begin the year on track 
growing enough to stay on track at the end of the year? ✓ ✓

Are we seeing “catch-up” or above average growth? ✓ ✓

What Tier 1 needs are shown at the end of the year? ✓

1

2

3

4

5

6

7

Universal Screening  Diagnostic
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Are at least 80% of students meeting low-risk targets?
Why does this matter? This question helps identify whether there is an issue or need in the universal tier. Districts often use 
the “80% rule” because they typically only have the resources (e.g., staff, programming, time, and dollars) to provide Tier 2 and 
Tier 3 interventions to about 20% of students. When a district attempts to provide interventions to more students than it truly 
has the capacity to serve, the interventions become overloaded and ineffective. For this reason, if data show that more than 
20% of students require interventions in a specific academic or SEB skill, districts should address those widespread needs 
at the universal tier—not through Tier 2 and Tier 3 interventions. This enables districts to address the needs of all students 
without overloading their intervention program, and the students with the greatest level of need are able to receive the most 
intensive supports.

On which specific academic and/or SEB skills are more than 20% of students at risk?
Why does this matter? This question helps identify where to focus Tier 1 intensification efforts. If data aren’t used to target 
Tier 1 interventions, they may not align to the needs of students and are therefore less likely to be effective. By using data
to guide Tier 1 intervention selection, those efforts are significantly more likely to improve student outcomes.

Do we see different results for different groups of students (e.g., by ethnicity, gender, socio-economic 
status, teaching modality, device and internet access)?
Why does this matter? This question helps identify whether efforts are yielding equitable outcomes for all students.
Oftentimes, this level of data analysis is more characteristic of end-of-year analysis and planning. Given the disruptions due to 
the pandemic, however, districts should carefully monitor groups of students throughout the year and ensure that all students 
are growing. Data must be used to identify areas of both success and need, so that any necessary adjustments can be made 
while there’s still time to impact student outcomes. For support in this work, use the Analyzing Data for Different Groups of 
Students article in this toolkit.

Universal 
Screening

Diagnostic

Universal 
Screening

1

2

3
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Which individual students are at risk? What level of risk and for which specific skills? Consider:

• Who is at high-risk levels and staying at high-risk levels?

• Who is not on track to meet goals by EOY?

Why does this matter?  These questions help educators identify students with the greatest level of need for additional 
supports. They also help educators to determine what intensity of support is needed (a targeted, group Tier 2 intervention or 
an intensive, individualized Tier 3 intervention) and select an intervention aligned to the specific skill gap.

Again, it’s important to first review the data for universal tier needs before examining these questions. If educators start by 
identifying individual students for interventions, they may find themselves with overloaded and ineffective interventions. The 
percent of students receiving Tier 2 and Tier 3 interventions should be approximately 15% and 5% respectively; if proportions 
are higher than that, continue going back to the universal tier.

Diagnostic

4

Are at least 95% of students who begin the year on track growing enough to stay on track at the 
end of the year?
Why does this matter? This question gives another perspective of identifying universal tier needs. The goal is to ensure that 
students who begin the year on track continue to learn and grow enough throughout the year to stay on track at the end of the 
year. If students are not staying on track, it indicates that Tier 1 instruction or intensification is not yet meeting students’ needs.

Focusing on students who start the year on track is significant because it will isolate students who have likely only received 
universal tier instruction (filtering out students who have also received Tier 2 or Tier 3 interventions). This gives a clearer 
picture of universal tier instructional effectiveness.

Universal 
Screening

5
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Are we seeing “catch-up” or above average growth? 
Why does this matter? Most years, educators aim to see at least average growth with their students because that is the rate 
of growth needed to be at grade-level by the end of the year. Since the impacts of the pandemic have resulted in measurable
learning loss, the rate of growth must be increased with many students. 

Prior to the pandemic, winter screening processes were skipped by many districts. As districts work to help all students 
address unfinished learning, winter screening is strongly encouraged for all students. It will be an important mid-year check to 
see if students are growing, if gaps are closing, and if adjustments to instruction, intervention, and intensification are needed. 
For additional support in analyzing growth data, use the Measuring Equitable Growth article in the Accelerate Learning with 
Assessment Toolkit.

What Tier 1 needs are shown at the end of the year?
Why does this matter? Educators can use spring screening and diagnostic data to plan programming, staffing, scheduling, 
and resourcing for the following year. This enables educators to act on those needs immediately in the fall, as opposed to 
waiting for new fall data—the latter of which not only delays providing support to students, but also makes new supports 
harder to implement, as the semester is already underway.

Universal 
Screening

Diagnostic

6

7
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Here are answers to common questions or challenges—and recommended next steps—around using screening and diagnostic data 
efficiently and effectively. 

WHAT SHOULD OUR TEAM DO WHEN.. .

WHAT TO DO, AND WHEN

We discover a Tier 1
universal need? 

• Use diagnostic data to identify where students are succeeding in Tier 1.
• Celebrate these successes and work as a team to identify and retain the effective 

practices in this area.
• Use diagnostic data to identify where students are not succeeding in Tier 1 and align universal 

interventions in those areas. This might include:
• Increasing frequency: Increase the number of days per week the students receive 

intervention. 
• Increasing duration: Increase the length of time the students receive the intervention in 

each session.
• Decrease group size: Reduce the number of students for more individualized attention.
• Encourage engagement: Increase sense of connection or collaboration, increase 

motivation, and ensure opportunities to engage in a variety of learning activities and 
instruction.

We have significantly more
students starting out at
risk than we ever have
before. Should we adjust
the benchmarks to account
for the fact that more
students are starting out
at risk?

• No. Due to the ongoing, varied, and complex disruptions caused by the pandemic, educators 
should not be surprised to see that more students are at risk than usual. The pandemic is a 
valuable context for interpreting those data, but not cause to alter grade-level benchmarks. 
Research shows that lowering expectations ultimately leads to lower outcomes. Adjusting 
benchmarks would likely widen and perpetuate decreased learning, while also disrupting 
longitudinal data sets and obscuring the learning gaps that do exist.

• Instead, when you have more students who are not meeting benchmark, turn to Tier 1 
interventions to meet growth needs.
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Our winter screening 
data shows that students 
are not making catch-up 
growth?

• Use diagnostic data to identify where students are growing.
• Celebrate and retain the practices in this area.

• Use diagnostic data to identify where students are not growing.
• Further intensify Tier 1 interventions in those areas throughout the next semester.

• Prioritize grade levels where students are not making catch-up growth and find ways to 
intensify Tier 1 instruction and provide Tier 1 intervention.

• Ensure interventions that are being provided are being implemented with fidelity and are 
intensive enough to expect catch-up growth.

Our data shows that some 
groups of students are at 
higher risk than others?

• First, ask why this might be. Work as a team to explore the screening data for this group of 
students compared to others groups.

• Use the “Assessment” section of the Analyzing Data for Different Groups of Students 
article for support. This helps better define the group(s) of students experiencing higher 
levels of risk (e.g., Asian females students vs. female students).

• Work as a team to reflect on Tier 1 practices that might not be meeting this group of students’ 
needs. Consider:

• Use of evidence-based curricular materials and instructional practices at all grade levels 
as part of Tier 1 instruction

• Instructional strategies (and fidelity in implementing planned strategies)
• Current processes in place to promote relationships, connection, and engagement
• Culturally sustaining programs and curriculum
• Overall climate of the school and individual classes

• Create a hypothesis.
• Test and validate your hypothesis with data. Do not act based only on assumption.
• Work as a team to plan and take action. For support, use the Action Planning Template in this 

toolkit.

Our screening data show 
that many students are still 
at risk in the spring?

• Use your diagnostic data to identify areas of Tier 1 academic and SEB needs, so you can plan 
early interventions in the fall.

• Use your data to analyze the general effectiveness of current intervention practices.
• Determine whether schools, grades, or educators should consider changes. 
• Consider strengths to amplify across the district and weaknesses to support.
• Review the percent of students with each intervention practice that achieve growth goals 

to identify more and less successful interventions.
 ⊲ Explore why the less successful interventions didn’t achieve expected success.
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We are doing hybrid or
remote learning—can
we still implement Tier 1
interventions?

• Yes, Tier 1 interventions can be done in the same modality that core instruction is delivered.  
If core instruction is delivered remotely, Tier 1 interventions (e.g., increasing frequency, 
increasing duration, decreasing group size, encouraging engagement) would all happen via 
remote methods. 

We are doing hybrid or
remote learning—can we
still screen our students?

• Yes. Check out Illuminate’s Remote Universal Screening with FastBridge webinar recording  
for help getting started.

We are doing hybrid or
remote learning—can we
still implement PBIS at the
universal tier?

• Yes. Educators should identify behavior expectations for synchronous and asynchronous 
environments, explicitly teach those behaviors to students, and reinforce displays of 
appropriate behaviors. In a hybrid/remote environment, new behaviors will likely need to be 
discussed. Examples might include: How do students ask a question (e.g., type into the chat, 
raise their hands)? How often do students need to sign into asynchronous learning (i.e., can 
they complete all of their work on Monday, or do they need to log in each day)?

We’re having trouble 
getting a process in place 
for analyzing our data?

• Use the MTSS Toolkit for help forming different data analysis teams (Universal DATs, 
Intervention DATs, and Program DATs) and for sample agendas for each team.

• Schedule your data analysis team (DAT) meetings at the beginning of the year.
• Create and follow an agenda.
• Invest in a data management and visualization platform to house and analyze your data.

Illuminate is the only assessment solution to provide universal screening assessments across reading, math, and SEB, along with instant 
diagnostic reporting for academic needs with group and individual intervention recommendations. Reach out to schedule a demo.  
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ACTION PLANNING TEMPLATE

As a result of data analysis meetings, your team may identify changes you want to make to practices, policies, or systems. Use this 
template to clarify your goals, align on specific action steps, and determine how success will be measured. There is also an example 
plan at the end for reference.

Need & Goal
1. What is the need that we identified?

2. What evidence confirms this need?

3. What is our goal?

4. What data will be used to measure goal attainment?

5. By when will we accomplish our goal?

Action Steps
6. What specific actions will we take to meet our goal?

7. Who is responsible for which action items (or leads the work for each action item)?

8. By when will items be done?

Monitoring Progress
9. How will we track our progress in the meantime?

10. When will we meet to review our progress?
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EXAMPLE ACTION PLAN: INCREASE ATTENDANCE RATE 
OF 9TH GRADE HISPANIC/LATINX FEMALE STUDENTS

Need & Goal

What is the need that we 
identified?

Our district has a significant attendance gap for Hispanic/Latinx female students in 9th grade.

What evidence confirms 
this need?

In reviewing our attendance data, we noticed that district-wide attendance is 95%. 
• However, when broken up by grade, we saw that attendance between 8th and 9th grade 

drops from 94% to 72%. 
• When digging deeper, we found that 75% of 9th grade absences are from female students.
• Of those female students, we found that 82% of those absences are from Hispanic/Latinx 

female students.
This is disproportionate to our student population. Only 32% of 9th grade students are  
Hispanic/Latinx female students.

What is our goal? We want to increase attendance among 9th grade Hispanic/Latinx female students to our district
average of 95%.

How will obtaining the goal 
be measured? With what 
data?

We will use daily attendance counts to measure success.

By when will we 
accomplish our goal?

We will accomplish this by the end of the 2021-22 school year.
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Action Steps
What specific actions will we take to meet our goal? Who is responsible for which action items (or leads the work for each action 
item)? By when will items be done?

Action Person Responsible Done By

We will review our secondary curriculum for cultural sustainability. Dr. Zarek Philips September 2021

We will administer a school climate survey in the high school to better 
understand feelings of connection, engagement, and support.

Dr. Hanley Montgomery September 2021

We will ask teachers to ensure they are proportionately including  
Hispanic/Latinx students’ families in their five parent phone calls  
each Wednesday.

Hannah Wu October 2021

We will create an early warning alert for Hispanic/Latinx females with  
3 absences so we can reach out to the student and her family early  
and prevent additional absences.

Mohammed Sahani November 2021

We will invite Hispanic/Latinx women with leadership positions in the 
community to speak to our 9th grade students each quarter.

Dr. Monica Vallejo February 2021

We will implement a peer mentoring program with 12th grade  
Hispanic/Latinx female students with 9th grade students.

Elizabeth Barnes February 2021

Monitoring Progress

How will we track our 
progress in the meantime?

We will monitor our progress using the Achievement Dashboard tool in eduCLIMBER.

When will we meet to 
review our progress?

We will review our data at our Student Success Team Leadership Meetings every 6 weeks.
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GROUP IDENTIFICATION &
INTERVENTION PLAN FORM

Grouping students with a common need can help you use intervention resources effectively while also supporting each student. Use this worksheet to:
• List students in need of support
• Identify the specific skill or area of need
• Pinpoint students with a common need and group into Tier 2 interventions
• Document the intervention strategy, progress monitoring tool, and intervention implementation details

eduCLIMBER Clients: Use the Interventions Module to do this quickly in the system.

Student
Name

Tier Targeted
Skill

Intervention 
Strategy

When Does Intervention 
Happen? How Often? 

In What Setting?

How Will We 
Progress 
Monitor?

How Often Will 
We Progress 

Monitor?

Who
Monitors?

Adapted from: Kovaleski, J. F., & Pederson, J. (2008). Best practices in data analysis teaming. In A. Thomas & J. Grimes (Eds.), Best 

practices in school psychology V (pp.115-130). Bethesda, MD: National Association of School Psychologists
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TIER 2 STUDENT INTERVENTION PLAN

Student Information

Student Name: School: Grade:

DOB: Age: Teacher:

Guardian (1):  Guardian (2):

Email:  Email: 

Problem Identification

1. Describe how the student’s instructional need was initially identified:
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Tier 2 Intervention

1. List the Tier 2 intervention used to improve student’s knowledge/skills:

2. Who provides the Tier 2 intervention?

3. Progress monitoring measure used to record student’s progress during Tier 2 intervention:

4. Tier 2 program start date: 
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Intervention Reviews

1. Tier 2 program review date(s): 

2. Describe the student’s current instructional need(s):

3. What (if any) additional instruction or supports is this student currently receiving?

Progress Monitoring Data

Describe the student’s current data indicating the student’s need. (You can also attach a visual.)
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Decision & Rationale 

Meeting #1 Date:

Team Decision:

 ☐ Continue the intervention because progress is evident, although the goal has not been met (a new review date must be agreed upon).

 ☐ Change the intervention because the goal has not been met. 

 ☐ Fade intervention because the student has met the goal. Ongoing monthly monitoring will occur.

 ☐ Exit the intervention.

If exiting, why?

 ☐ Discontinue the intervention because the goal has been met (or problem has been resolved).

 ☐ Consider the development of a 504 plan.

 ☐ Consider the need for special education referral. The results of this intervention will contribute to the evaluation and determination of 
entitlement for special education services.

Explanation of the Decision: 
Summarize the data in narrative form.
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Follow-Up: 
Describe any follow-up steps or activities as determined by the team.

Form Information

Person completing this form: 

Date: 

Adapted from: Kovaleski, J. F., & Pederson, J. (2008). Best practices in data analysis teaming. In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp.115-130). Bethesda, MD: 

National Association of School Psychologists
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TIER 3 STUDENT INTERVENTION PLAN

Student Information

Student Name: School: Grade:

DOB: Age: Teacher:

Guardian (1):  

Email:  Phone: 

Address:

Guardian (2):  

Email:  Phone: 

Address:
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Request Information

Date of Request: By Whom:

Area of Concern: Date Received: Meeting Dates:

Team Members in Attendance:

☐ Case Coordinator: 

☐ Teacher: 

☐ Specialist: 

☐ Specialist: 

☐ Specialist: 

☐ Administrator: 

☐ Other:  

☐ Other: 
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Problem Statement

1. Information Provided by Teacher

 a. Describe the student’s strengths, interests, and preferences:

 b. Define the skill/behavior to be targeted for intervention. Specifically, describe the skill/behavior to be measured using examples:

 c. Describe the difference between what is expected and the student’s performance:
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2. Educational Information/History 
 Describe previous and ongoing attempts to resolve the problem.

RIOT (Review, Interview, Observe, Test/Assess) the  
ICEL (Instruction, Curriculum, Environment, Learner)

Results of Previous and Ongoing Accommodations, Modifications,  
and Interventions

Instruction: Consider teaching style, method, feedback,  
and groupings

Curriculum: Consider instructional materials and relate to 
standards and assessments

Environment: Consider management systems, physical 
arrangement of room, rules, and routines

Learner: Consider hearing, vision, health, speech/language, 
physical, motor, learning, and behavioral needs
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3. Relevant School History

Grade Dates School Days Absent Special Support
Data

Math Reading ELA

Pre-K

1

2

3

4

5

6

7

8

9

10

11
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Most Recent and/or Relevant District-wide Assessment Results:

Notes/Comments:

Assessment Plan

1. Baseline Measurement Collection

Determine the details of the baseline collection. This data collection method will also be used for progress monitoring. If academic, administer 
a one-minute “probe” (simple test from curriculum) on three separate occasions. If behavioral, use direct classroom observation or teacher 
frequency counts (# of times a student exhibits behavior). 

 How and when will baseline data be (or have been) collected?
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 What materials will be (or have been) used to collect baseline data?

 In what setting will baseline data be (or have been) collected?

 Who will be (or has been) responsible for collecting baseline data?

 
2. Baseline Data Summary

Data are collected and summarized

 Expected level of performance:

 Current level of performance:

 Difference in performance: 
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Problem Analysis

1. Hypothesis

A hypothesis is a data-based specific statement. It is stated: “When…(behavior)...because…”

2. Prediction

A prediction leads to an intervention. It is stated: “If…then…”

3. Goal Development

The goal is developed to address an alterable skill and set reasonable expectations for performance. The goal is measurable, observable, 
specific, able to be monitored, and useful in decision making.

    Progress Indicators:

    Standards/Benchmark addressed in Goal Area:
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 Attach relevant data:

Intervention Plan

1. Intervention Selection

 The team selects an appropriate intervention that directly addresses the problem.

 Instructional Strategy:

 Date/Phase:

 Person Responsible:

 Materials:

 Setting:

 Time:
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2. Intervention Preparation

 Record what the team members must do to prepare for implementing the intervention.

3. Progress Monitoring Plan

 Performance Data: Regular and frequent progress monitoring data collection will occur during the intervention. Record the frequency, method,  
 and who will collect the data.

What must be done? By when? By whom?

Frequency Method By whom?

4. Intervention Review Meetings

 Establish the next meeting in which to review the progress monitoring data.

Next Meeting Date Time Location
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Intervention Review Meetings  

Meeting Date:

Team Decision:

 ☐ Continue the intervention because progress is evident, although the goal has not been met (a new review date must be agreed upon).

 ☐ Change the intervention because the goal has not been met. 

 ☐ Fade intervention because the student has met the goal. Ongoing monthly monitoring will occur.

 ☐ Exit the intervention.

If exiting, why?

 ☐ Discontinue the intervention because the goal has been met (or problem has been resolved).

 ☐ Consider the development of a 504 plan.

 ☐ Consider the need for special education referral. The results of this intervention will contribute to the evaluation and determination of 
entitlement for special education services.

Explanation of the Decision: 
Summarize the data in narrative form.
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Follow-Up: 
Describe any follow-up steps or activities as determined by the team.

 
Meeting Date:

Team Decision:

 ☐ Continue the intervention because progress is evident, although the goal has not been met (a new review date must be agreed upon).

 ☐ Change the intervention because the goal has not been met. 

 ☐ Fade intervention because the student has met the goal. Ongoing monthly monitoring will occur.

 ☐ Exit the intervention.

If exiting, why?

 ☐ Discontinue the intervention because the goal has been met (or problem has been resolved).

 ☐ Consider the development of a 504 plan.

 ☐ Consider the need for special education referral. The results of this intervention will contribute to the evaluation and determination of 
entitlement for special education services.
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Explanation of the Decision: 
Summarize the data in narrative form.

Follow-Up: 
Describe any follow-up steps or activities as determined by the team.

Adapted from: Kovaleski, J. F., & Pederson, J. (2008). Best practices in data analysis teaming. In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp.115-130). Bethesda, MD: 

National Association of School Psychologists
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SECTION 3: 
ADDITIONAL RESOURCES
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This worksheet will help you practice viewing your data through various lenses in order to find patterns and trends among different 
groups of students. It will lead you through attendance, behavior incident, and then assessment data. Record your findings as you go.

Keep in mind that this is not an exhaustive list of all possible student groups. Update the worksheet to include additional student groups 
as appropriate to your school or district.

NOTE:
This document 
assumes that 
you have a data 
management 
platform by which 
to view your data 
quickly—it’s an 
essential tool to do 
this work efficiently 
and meaningfully.

ANALYZING DATA FOR DIFFERENT 
GROUPS OF STUDENTS

Start by familiarizing yourself with the students who make up your district or school. Knowing this information can be a helpful 
baseline dataset and reveal patterns in future sections. 

1. Disaggregate your data by gender. What percentage of students/ how many students are:
a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________

2. Disaggregate your data by ethnicity. What percentage of students/ how many students are:
a. American Indian or Alaska Native students?__________
b. Asian students?__________
c. Black or African American students?__________
d. Native Hawaiian or Other Pacific Islander students?__________
e. White students?__________
f. Hispanic/Latinx students?__________
g. Multi-Racial students?__________

PART 1:  WHO ARE OUR STUDENTS?
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3. Disaggregate your data by disability code. What percentage of students/ how many students are:
a. Students with a disability code?__________
b. Students without a disability code?__________

4. Disaggregate your data by socio-economic status, if you have access to those data. 
     What percentage of students/ how many students are:

a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________

5. Disaggregate your data using any available codings related to COVID-19 and record the percentage/number
    of students. Example groups might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________ 

j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________
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1. What is the attendance rate for the district? The school? 

2. Disaggregate your data by gender. What are the attendance rates for:
a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________

3. Disaggregate your data by ethnicity. What are the attendance rates for:
a. American Indian or Alaska Native students?__________
b. Black or African American students?______
c. Native Hawaiian or Other Pacific Islander students?__________
d. White students?__________
e. Hispanic/Latinx students?__________
f. Multi-Racial students?__________

4. Disaggregate your data by disability code. What are the attendance rates for:
a. Students with a disability code?__________
b. Students without a disability code?__________

5. Disaggregate your data by socio-economic status, if you have access to those data. What are the attendance rates for:
a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________ 

6. Disaggregate your data using any available codings related to COVID-19 and record attendance rates. 
    Examples might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

PART 2:  ATTENDANCE
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g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________

j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________

Next, practice analyzing your data. Take a moment to answer these questions quietly to yourself. Then, discuss with a shoulder 
partner or your small group.

1. What do you notice? 

2. Is anything surprising to you?

3. Are there some groups with high rates of attendance? Low rates?

4. What are the possible reasons for these results? 

5. Would it be helpful to break the data down in any other way (e.g., combining gender and ethnicity)?

6. What questions do you have? Do you need additional data to answer your questions?

7. What are your next steps?
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BEHAVIOR INCIDENTS

1. How many major (office-managed) behavior incidents are there for the district? The school? 

2. How many minor (classroom-managed) behavior incidents are there for the district? The school? 

3. Disaggregate your data by gender. How many major and/or minor behavior incidents are there for:
a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________

4. Disaggregate your data by ethnicity. How many major and/or minor behavior incidents are there for:
a. American Indian or Alaska Native students?__________
b. Asian students?__________
c. Black or African American students?__________
d. Native Hawaiian or Other Pacific Islander students?__________
e. White students?__________
f. Hispanic/Latinx students?__________
g. Multi-Racial students?__________

5. Disaggregate your data by disability code. How many major and/or minor behavior incidents are there for:
a. Students with a disability code?__________
b. Students without a disability code?__________

6. Disaggregate your data by socio-economic status, if you have access to those data. 
    How many major and/or minor behavior incidents are there for:

a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________

PART 3:  BEHAVIOR
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7. Disaggregate your data using any available codings related to COVID-19 and record the number of major 
   and/or minor behavior incidents. Example groups might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________

j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________

RESPONSES TO BEHAVIOR 

1. What types of responses are seen for major (office-managed) behaviors?

2. What types of responses are seen for minor (classroom-managed) behaviors? If responses aren’t currently 
    being recorded, is it possible to start recording those data?

3. Disaggregate your data by gender. What types of responses to major and/or minor behavior incidents 
    are seen for:

a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________
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4. Disaggregate your data by ethnicity. What types of responses to major and/or minor behavior incidents 
    are seen for:

a. American Indian or Alaska Native students?__________
b. Asian students?__________
c. Black or African American students?__________
d. Native Hawaiian or Other Pacific Islander students?__________
e. White students?_______
f. Hispanic/Latinx students?__________
g. Multi-Racial students?__________ 

5. Disaggregate your data by disability code. What types of responses to major and/or minor behavior incidents 
    are seen for:

a. Students with a disability code?__________
b. Students without a disability code?__________

6. Disaggregate your data by socio-economic status, if you have access to those data. What types of responses 
    to major and/or minor behavior incidents are seen for:

a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________

7. Disaggregate your data using any available codings related to COVID-19 and record the types of responses 
    seen for major and/or minor behavior incidents. Examples might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________
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j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________ 

Next, practice analyzing your data. Take a moment to answer these questions quietly to yourself. Then, discuss with a shoulder 
partner or your small group.

1. What do you notice? 

2. Is anything surprising to you?

3. Are there some groups with high rates of behavior incidents? Low rates?

4. What are the possible reasons for these results? 

5. Are some responses more common with some groups of students compared to others?

6. What are the possible reasons for these results? 

7. Would it be helpful to break the data down in any other way (e.g., disaggregating by gender, ethnicity,  
socio-economic status, or other demographics; breaking it down by specific incident type; analyzing it by 
response to behavior)?

8. What questions do you have? Do you need additional data to answer your questions?

9. What are your next steps? 
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MATH

1. What percentage of students are achieving math proficiency in the district? The school? 

2. Disaggregate your data by gender. What percent of students is achieving math proficiency among:
a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________ 

3. Disaggregate your data by ethnicity. What percent of students is achieving math proficiency among:
a. American Indian or Alaska Native students?__________
b. Asian students?__________
c. Black or African American students?__________
d. Native Hawaiian or Other Pacific Islander students?__________
e. White students?__________
f. Hispanic/Latinx students?__________
g. Multi-Racial students?__________

4. Disaggregate your data by disability code. What percent of students is achieving math proficiency among:
a. Students with a disability code?__________
b. Students without a disability code?__________

5. Disaggregate your data by socio-economic status, if you have access to those data. 
    What percent of students is achieving math proficiency among:

a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________

PART 4:  ASSESSMENT DATA
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6. Disaggregate your data using any available codings related to COVID-19 and record the percent of 
    students achieving math proficiency. Examples might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________

j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________

READING

7. What percentage of students are achieving reading proficiency in the district? In the school?

8. Disaggregate your data by gender. What percent of students is achieving reading proficiency among:
a. Male students?__________
b. Female students?__________
c. Non-binary or gender nonconforming students?__________

9. Disaggregate your data by ethnicity. What percent of students is achieving reading proficiency among:
a. American Indian or Alaska Native students?__________
b. Asian students?__________
c. Black or African American students?__________
d. Native Hawaiian or Other Pacific Islander students?___________
e. White students?__________
f. Hispanic/Latinx students?__________
g. Multi-Racial students?__________ 

UNIVERSAL SCREENING TOOLKIT 69

© 2021 Illuminate Education, Inc. All rights reserved.



10. Disaggregate your data by disability code. What percent of students is achieving reading proficiency among:
a. Students with a disability code?__________
b. Students without a disability code?__________

11. Disaggregate your data by socio-economic status, if you have access to those data. 
    What percent of students is achieving reading proficiency among:

a. Students with Free Lunch status?__________
b. Students with Reduced Lunch status?__________
c. Students with neither Free nor Reduced Lunch status?__________

12. Disaggregate your data using any available codings related to COVID-19 and record the percent 
     of students achieving reading proficiency. Examples might include:

a. Students without reliable internet access__________
b. Students without reliable device access__________
c. Students without reliable internet or devices access__________
d. Students with access to devices and internet__________

e. Students who struggle with change__________
f. Students who do not struggle with change__________

g. Students who participated in onsite learning in the 2020-21 school year__________ 
h. Students who participated in hybrid learning in the 2020-21 school year__________ 
i. Students who participated in remote learning in the 2020-21 school year__________

j. Students who have an adult at home during remote instruction__________
k. Students who do not have an adult at home during remote instruction__________
l. Students who are also supporting siblings at home during remote instruction__________
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Next, practice analyzing your data. Take a moment to answer these questions quietly to yourself. Then, discuss with a shoulder 
partner or your small group.

1. What do you notice? 

2. Is anything surprising to you?

3. Are there some groups with high rates of math proficiency? Low rates?

4. What are the possible reasons for these results?

5. Are there some groups with high rates of reading proficiency? Low rates?

6. What are the possible reasons for these results?

7. Would it be helpful to break the data down in any other way (e.g., combining gender and ethnicity; achievement vs. growth; 
STEM or advanced courses enrollment)? Are there other subject areas that should be examined?

8. What questions do you have? Do you need additional data to answer your questions?

9. What are your next steps?

UNIVERSAL SCREENING TOOLKIT 71

© 2021 Illuminate Education, Inc. All rights reserved.



In order for assessment data to meaningfully inform instruction and intervention, educators need the full picture of students’ learning.  
A comprehensive assessment system provides a complete set of assessment tools so that every educator can take the right next step 
for each unique student. Learn how Illuminate Education enables educators to assess skill needs, in addition to standards, so you 
always know the proper moves to make.

THE POWER OF ASSESSING BOTH 
STANDARDS AND SKILLS
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Standards are the specific and hierarchical learning goals stated and expected of all learners in a given grade, grade range, or area of 
study. They outline what students should know and be able to do. 

Skills are the ability to use one’s knowledge effectively and readily in execution or performance. Skills are typically more granular than 
a standard and can be thought of as the abilities that underpin a standard. If a student does not possess the skills needed to master a 
given standard, it makes it very difficult to succeed in that learning objective. 

Standards are like the road that students are driving along, and skills are the foundation under the road. With too many missing 
skills (e.g., potholes), it’s hard to drive smoothly.

The ability to track learning and growth in terms of grade-level standards, coupled with the ability to pinpoint skill deficits that can 
impede learning is extremely powerful. It enables educators to better understand and help clear barriers to learning that might be 
otherwise misdiagnosed and treated with misaligned supports. 

Standards Skills

WHAT’S THE DIFFERENCE BETWEEN 
STANDARDS AND SKILLS?
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GET THE FULL PICTURE WITH ILLUMINATE

Reach out today to schedule a demo. 

FastBridge
Research-based universal screening and 
progress monitoring for academics and 
social-emotional behavior with intervention 
recommendations and 
built-in coaching

Measure Skills

Measure Standards

DnA and Inspect
Highest-quality, standards-based 
assessments with instant scoring, formative 
feedback, interactive reporting, and 
targeted activities
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Illuminate Education equips educators to take a data-driven approach to serving the whole child. Our solution combines 
comprehensive assessment, MTSS management and collaboration, and real-time dashboard tools, and puts them in 
the hands of educators. As a result, educators can monitor learning and growth, identify academic and social-emotional 
behavioral needs, and align targeted supports in order to accelerate learning for each student.
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